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Executive Summary
In the context of the unprecedented human mobility crisis in Latin America and the Caribbean (LAC) 
the increasing proportion of children and young persons (CYP) in school age crossing borders raises 
concern on their access to basic human rights, including education. This dramatic scenario demands 
urgent, timely and coordinated multilevel policy responses from states at multiple levels. States, as 
the primary guarantors of the right to education, must lead these efforts in collaboration with a broad 
alliance of stakeholders to safeguard the rights of the most vulnerable individuals and their families. 

This document analyzes the challenges faced by refugee, migrant and displaced (RMD) CYP to enjoy 
education rights in contexts of mobility in the LAC region, and how digital technologies could support 
and enhance their educational trajectories. Sources of information comprises (1) a literature review of 
education and technology issues in relation to RMD and (2) four semi-structured interviews with key 
informants from international and regional government and non-governmental organizations. 

Findings suggest that:

	• In terms of access to formal education: While legal access to formal education for 
RMD CYP has been established in most LAC countries, significant administrative, 
socio-economic and cultural barriers remain, which requires regionally coordinated 
actions by states to ensure truly inclusive and equitable quality education.

	• On leadership and governance: Ministries of education must provide stronger leader-
ship in implementing targeted interventions that safeguard the educational trajec-
tories of RMD CYP. This includes improving multi-level governance, particularly the 
integration of digital education, and prioritizing the collection and use of quality data 
to inform evidence-based educational programs and policies.

	• On digital education: There is evidence on the use of digital technologies to improve 
RMD CYP's access to education in the LAC region, though it is limited and fragment-
ed. Although some examples highlight the potential of digital tools to address educa-
tional challenges, these must be thoughtfully integrated into the education systems 
framed by comprehensive digital education policies (DEP) that prioritize educational 
outcomes and prevent the deepening of existing inequalities in the region.

Recommendations for public policy highlight that digital interventions to support the right to 
education of RMD CYP should be guided by two fundamental principles: a user-centered approach 
that places this population´s experiences and needs at the center of educational decision making 
processes, research and policies, promoting their participation as well as their families and teachers', 
framed by intercultural and intersectional approaches, and an education-centered approach that 
ensures edtech programs and initiatives are firmly grounded in educational policies guidelines and 
aligned with expected educational outcomes, from the perspective of education as a basic human 
right and as public good. 

These principles frame the following proposed strategies: 1) To promote digital education programs 
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and initiatives adapted to different RMD CYP profiles, striking a balance between targeted interven-
tions to address specific needs and universal interventions that avoid differentiation and possible 
discrimination, and 2) To promote multistakeholder engagement and participation at multiple levels 
and across diverse sectors with leadership from ministries of education, as the main guarantors of 
the right to education.
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1. What is at Stake?

The human mobility crisis in Latin America and the Caribbean (LAC) has reached an unprecedented 
scale and complexity, driven by multidimensional factors such as political and economic instabil-
ity, poverty, violence, human rights violations, as well as natural disasters, family reunification and 
seasonal jobs, among others (Bellino & Gluckman, 2024; Dulieu et al., 2022; Summers et al.; 2022; 
UNICEF, 2023). 

In addition to historical migration patterns to the United States (US) and Europe, recent trends show 
a dramatic increase in LAC intra-regional mobility, with highly mobile and diverse populations in 
terms of demographic profiles, motivations and routes of origin, transit and destination (IOM, 2023). 
Legal status has become blurred as refugees, migrants and displaced people travel along simi-
lar routes and are exposed to similar risks and vulnerabilities, leading to the broader definition of 
“mixed migration flows” (Migration Data Portal, n/d).

By 2023, the three major migration routes included: a) the movement of more than 6.5 million Ven-
ezuelans to other LAC countries, mainly Colombia, followed by Peru and, to a lesser extent, Brazil 
and Chile (R4V, 2024); b) the exodus of Central and South Americans to the US, with rising numbers 
of refugee and migrant children apprehended at the US southern border (UNICEF, 2023), and c) 
the return movements to El Salvador, Guatemala and Honduras, which experienced a year-on-year 
increase of 64% in 2022 (IOM, 2023). Regarding internally displaced persons, while climate change 
motivations are on the rise, conflict and violence continue to be the main triggers, with Colombia 
and Haiti accounting for 85% of the total in the region (IDMC, 2024). 

Women, children and adolescents are increasingly on the move (IOM, 2023), particularly affected by 
poverty and violence1. By 2022, one in four people on the move (25%) in LAC was a child, the highest 
proportion globally, together with Sub-Saharan Africa (UNICEF, 2023). In the first eight months of 
2023, more than 60,000 children, half of them below the age of 5, crossed the dangerous Darien jungle 
between Colombia and Panama, doubling the numbers in three years. 

Crises and emergency situations disrupt children and young persons' access to basic human rights, 
including education (Cameron et al., 2023). Some of the consequences of forced mobility are the dis-
integration and weakening of family ties, food and nutritional insecurity, situations of mistreatment, 
abuse and neglect, sexual and gender-based violence, labor exploitation and human trafficking, re-
cruitment into criminal organizations, early marriage and early pregnancy, physical, socioemotional 
and mental health consequences, interruption of the educational process, difficulties in access, ad-
aptation, permanence and completion of preschool, primary and secondary education (UNICEF, n/d). 

This dramatic scenario threatens their present and future development and social integration, de-
manding urgent, timely, innovative and coordinated multilevel policy responses from states, as the 
main guarantors of human rights. 

1   LAC high poverty rates are much higher for children and adolescents (ECLAC, 2023). In addition, countries like Venezuela, 
Colombia, Honduras and El Salvador have among the highest child homicide rates in the world, in part due to gang violence and 
recruitment (Bueno, 2024). 
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This document focuses on the challenges faced by refugee, migrant and displaced (RMD) children 
and young persons2 (CYP) to enjoy education rights in contexts of mobility in the LAC region, and 
how digital technologies could support and enhance their educational trajectories. It compris-
es two main sources of information: (1) a literature review of the intersection of education, digital 
technologies and human mobility, with focus on RMD CYP3, as illustrated in Figure 1, and (2) four 
semi structured interviews with key informants from international and regional government and 
non-governmental organizations. 

Academic literature on the educational inclusion of RMD CYP in LAC focuses mainly on the current 
administrative, socioeconomic, socioemotional and cultural challenges they face to access and 
stay in school, with very few references or analysis to technology use or potential (Foulds et al., 2021; 
2024). In contrast, there is a burgeoning production of reports dedicated to conceptualizing and 
systematizing global initiatives, alliances and networks around digital technologies in the context of 
education in emergencies worldwide (UNESCO, 2022a, 2022b; mEducation Alliance, 2023; Mullan, & 
Broadbent, 2021; Abbasi & Tripathy, 2022; UNICEF, 2022).

2   Young persons are defined in this document as those under the age of 18.

3   Methodological information on the literature review search protocol and string are available in the supplemen-
tary material here.

https://docs.google.com/document/d/1-rhdTQUCHz-k94M1PJAxWdUd4SiIUZy_/edit


Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

8

2. Findings on the Intersections of Migration, Education and Digital 
Technologies in LAC
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Figure 1. Intersection of education, digital technologies and human mobility, with focus on refugee, migrant 
and displaced children and young persons (RMD CYP).

2.1. Despite LAC States Efforts, RMD CYP Still Face multiple and Overlapping Barriers and 
Challenges to Access Equitable and Inclusive Quality Education

Access to “inclusive and equitable quality education” (UN, n/d) as expressed in the United Nations 
Sustainable Development Goal 4, involves multiple and overlapping challenges for both people on 
the move and host societies. 
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Despite underfunded and overstretched public education systems and infrastructures4, most Latin 
American countries have made great efforts to comply with international, regional and national le-
gal frameworks and commitments to protect the right to education for all children and adolescents, 
regardless of their legal or migrant status. In 11 out of 12 LAC countries analyzed in a recent report5, 
RMD CYP have the right to education granted by law (IDB, 2023:87) and in 10 of those, they have 
access to essential public education support services that become essential in context of forced 
mobility, such as tutoring and training, food assistance and/or psychosocial support (IDB, 2023:88).

However, access, permanence and graduation from formal education continues to be hindered by inter-
connected barriers, at regional and national levels, related to public policy implementation, data avail-
ability, as well as legal, administrative, socioeconomic, infrastructural and cultural barriers (IDB, 2022). 

Lack of personal documentation (ID, passport, migration card) and/or previous academic records 
and certificates prevent many migrants from enrolling in a new school, accessing scholarships and 
other economic support to overcome poverty (IDB, 2022; 2023; Summers et al., 2022; Vargas Valle, 
2023). This is worsened when migration policies become stricter -e.g., new visa requirements to 
Venezuelans arriving in Chile since 2019 (IIN OAS 2019)- or change with governments, creating legal 
vacuums that lead to uncertainty and statelessness, as happened with Venezuelan minors in Co-
lombia (e.g. Martinez Londoño et al., 2023).

Limited infrastructure conditions the availability of school spaces in national education systems 
facing overcrowded classrooms and/or segregation of RMD CYP in “migrant schools” that often re-
ceive fewer resources and provide lower-quality education (Martinez Londoño et al., 2023; Granda 
Alviarez et al., 2021). 

Cultural barriers encompass lack of intercultural sensitivity in learning environments, gender ste-
reotypes, linguistic barriers (e.g., Haitian children in Chile and Brazil) and/or facing ethnic discrimi-
nation and xenophobia. 
Barriers faced by RMDP to access and stay in education are highly determined by intersectional vari-
ables such as age, gender, ethnicity, disability, family context, migrant trajectories, legal status, and 
sociocultural and economic profile, among others. For example, girls and women in mobility often 
face significant barriers to access education and other basic services due to gender inequalities (e.g., 
lack of time due to domestic chores and care of dependents, lack of access to resources and/or vio-
lence at home, or on the way to schools). This might be worsened by disability, ethnicity or other char-
acteristics (Cameron et al., 2023).

Diverse migratory stages and routes significantly shape the needs and access to resources of peo-
ple on the move. These needs vary greatly depending on whether individuals are recent arrivals in 

4   With a contribution of less than 5.70% of GDP (World Bank, 2024), public education systems in the region face 
insufficient and inadequate infrastructure and capacities, teachers and staff shortages, among other challenges. 

5   The 12 countries were selected according to data availability: Argentina, Chile, Colombia, Costa Rica, Ecuador, 
Mexico, Panama, Paraguay, Peru, Dominican Republica, Trinidad and Tobago, and Uruguay. Many Caribbean coun-
tries, such as the Bahamas, Jamaica, Barbados, and Haiti, did not have “sufficient microdata available from 2015 
onwards to accurately identify and measure the immigrant population. This lack of reliable data hampers effective 
policymaking and understanding of migrants' needs” (IDB, 2023)
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a new location, in transit, returning to their place of origin, or planning to settle. Additionally, mobil-
ity within national borders versus between different countries and educational systems introduces 
further complexities. CYP in transit are particularly vulnerable, as crossing borders often prevents 
them from attending school regularly, disrupting their educational trajectories. For instance, 73% of 
refugee and migrant children in transit in Colombia did not receive any education services during 
their journey. The percentage increases to 83% when considering children in transit across Costa 
Rica (R4V, 2024:45). A high percentage of Venezuelan migrant and refugee children and adolescents 
in the LAC region are not enrolled in the formal school system nor attend school regularly. Recent 
estimations evidenced non-enrolment rates ascend to 68% in Trinidad and Tobago6, 35.5% in Costa 
Rica, 35% in Ecuador, 29% in Colombia, and 22% in Curaçao (R4V, 2024:45) due to families´ econom-
ic constraints and inability to meet strict documentation requirements. 

In these critical contexts, diverse non-state actors like humanitarian and civil society organiza-
tions (CSOs), often in alliance with multilateral organizations and/or other partners, deliver diverse 
non-formal educational programs and resources7 to out-of-school children and adolescents. How-
ever, as an informant from a multilateral organization pointed out, non-formal education initiatives 
pose numerous challenges as they have become a parallel system requiring quality improvement 
and curriculum support in a context where human mobility and the educational needs of many 
RMD CYP are no longer circumstantial but have become structural. This requires major leadership 
from educational authorities to enhance non-formal education programs contents and capacities. 
Equally important, states can benefit from the expertise and innovative solutions of non-state or-
ganizations, which work closely with communities to design and implement targeted interventions 
for specific populations. 

The decision to design and implement targeted or universal-reach educational programs is context 
dependent and shaped by diverse variables, including the aim and setting of the interventions and 
the actors involved. For example, some organizations in Colombia and other LAC countries develop 
youth vocational and non-formal educational programs to support young persons' reinsertion in 
school or improve employment opportunities. These initiatives often do not differentiate based on 
migratory status, as the challenges they address affect young people more broadly. 

2.2. Digital Technologies Have the Potential to Effectively Address Many Educational 
Challenges Faced by RMDP CYP in LAC, If Carefully Framed by Public Policy Guidelines

The use of educational technologies initiatives for RMDP in LAC appears to be scarce and scat-
tered, or at least little documented and systematized. 

6   For example, in Trinidad and Tobago, migrant children's parents must present immigration documents that are 
difficult to obtain.

7   Non formal education initiatives vary greatly across organizations in terms of educational focus, geographical 
scope, funders, target population, educators'profile, quality curricula, pedagogies, monitoring and evaluation strate-
gies, as well as technology components. They might focus on literacy, reading, peace education, life skills, “economic 
empowerment, rural development or other subjects that are outside the formal curriculum, or in community, indig-
enous or religious education” (Cameron et al 2024: 9). 
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Various initiatives worldwide have focused providing technology-based solutions to RMDP, main-
ly through e-Learning platforms and mobile devices that support students' learning processes. 
Long-established refugee camps in Asia and Sub-Saharan countries offer numerous examples (UN-
ESCO 2022a, 2022b). However, the LAC region presents unique challenges due to a hyper-mobile 
population that moves across countries, making it difficult to engage them in digital or other edu-
cational programs designed for fixed settings. 
	
This regional specificity requires making a distinction between RMD CYP in transit and those who 
have settled and enrolled in formal educational systems. Many of those attending schools can ben-
efit from universal digital education initiatives being developed in some LAC schools since 2008, 
such as One Laptop Per Child (OLPC)8. As an informant from a global NGO highlighted, programs 
implemented in schools should address all children, no matter their legal or migrant status, to pre-
vent differentiation and discrimination.

The Covid-19 pandemic “accelerated the uptake and lived experience of digital technology for 
teaching and learning” (OECD, 2023) in response to the challenges posed by school closures, en-
couraging the emergence of new remote learning initiatives. However, these initiatives proved un-
sustainable over time following the pandemic9 and evidenced significant digital gaps.10 For exam-
ple, many displaced families lacked access to necessary technology and internet connectivity to 
participate in remote education programs, exacerbating existing inequalities in education (Dulieu 
et al., 2022; Voltarelli, 2020). 

While data in LAC is scarcely disaggregated to capture migrants' specific experiences and chal-
lenges with technology, “available data suggest an even more pronounced digital divide” (Martínez 
Fernández & Tafur Marín, 2023:11) at the intersection of variables such as migrant status, ethnicity, 
and rural versus urban areas, among others. Recent surveys among Venezuelan refugees and mi-
grants revealed that while 50 per cent used social media for real-time journey information, “61 per 
cent faced obstacles accessing it, mainly due to a lack of internet. Of these, 30 per cent were unable 
to afford SIM cards, and 15 per cent cited high mobile data costs” (R4V, 2024:37). 

Non-state actors implementing digital solutions to support RMD CYP's education trajectories while 
in transit between countries, such as returnees or migrants heading to a new destination, rely on 
digital platforms for both learning and the management and follow-up of their education, as sum-

8  The OLPC initiative to provide affordable laptops to children in developing countries to enhance their education-
al opportunities was implemented in multiple countries across various regions, including Latin America, Africa, and 
Asia. Some examples in LAC include Argentina, Brazil, Chile, Ecuador, Peru and Uruguay.

9   For example, in Costa Rica, the Ministry of Public Education sent text messages to support preschool children's 
learning at home, while in Peru the initiative “Aprendo en Casa” (I learn at home) was launched in April 2020 to sup-
port remote learning for early childhood, elementary, and secondary students, though lack of internet access proved 
to be a barrier for vulnerable populations, including refugee, migrant, and rural families (Foulds et al., 2022). Also 
in Peru, the “Aprendiendo Unidos” (Learning United) program, developed by UNESCOin partnership with multiple 
stakeholders, provided a specific, remote educational response for Venezuelan children and adolescents by making 
available digital resources and tools for learning, specialized virtual tutoring and interactive sessions with games. 

10   For example, a study in Argentina revealed socio-economic inequalities between schools using WhatsApp and 
those using Zoom to provide remote education solutions during the pandemic (Romero et al.; 2021). 
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marized in Table 1. Learning platforms have contemplated digital gaps, offering alternative connec-
tivity options, distributing content through hybrid or blended technologies and offline resources 
(see Good Practices in Annex B). 

Challenge Solution Good Practice11 Digital Component

Lack of academic records 
and documents for school 
enrolment, leveling and ac-
creditation of knowledge

Regional harmonization 
of education systems

Table of Equivalences 
+ Regional test (CECC 
SICA12)

Digital platforms for the 
registration system and 
for the regional test that 
certifies the skills

Lack of learning progress 
follow-up

Educational resources 
and protocols to measure 
and record children's lev-
els of knowledge at dif-
ferent points along their 
journey

Educational Route (Save 
the Children)

A virtual platform to re-
cord RMD CYP levels 
of knowledge by staff 
equipped with tablets

Interruption of the edu-
cational process (school 
non enrolment, drop-out, 
learning loss, lack of so-
cio-emotional support)

Digital educational plat-
form with content tailored 
to RMD CYP different 
learning needs

Learning Passport 
(UNICEF)

Adaptable platform with 
multi-device functionality 
and offline capabilities

Digital and print play-
ful educational and so-
cio-emotional content to 
support RMD young chil-
dren and their families

Sesame Workshop Content in microcom-
puters with their own 
Wi-Fi signal to provide 
users with free access + 
a WhatsApp chatbot for 
parents

Table 1. Digitally enhanced solutions to support RMD CYP education trajectories while in transit between countries.

On the one hand, digital technologies offer unique affordances that prove particularly promising 
in mobility contexts: ubiquity, immediacy, scalability and cost-effectiveness. Digital educational 
programs can reach migrant families, children and young persons so they do not interrupt their 
learning process while on the move as well as enabling remote teacher training. In addition, digital 
platforms can deliver content adapted to RMDP unique circumstances, needs and interests, and at 
a relatively low cost. For instance, they can provide socio-emotional support to young children and 
their families (Foulds et al., 2024, 2021), as well as enhancing skills and employment opportunities for 
forcibly displaced youth along their school-to-work transition (UNICEF, 2021).

11   See Annex for a more detailed description.

12  Central American Educational and Cultural Coordination of the Central American Integration System.
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On the other hand, digital educational solutions need to be carefully designed and implemented to 
a) provide good quality digital content (aligned with the curriculum, pedagogically appropriate, and 
culturally relevant to the diverse profiles of RMD CYP) and b) pay attention to digital divides, espe-
cially in terms of available infrastructure and devices, as well as digital literacy and skills (UNESCO, 
2023) for the well-being and digital rights13 of students and teachers (e.g., in relation to data privacy 
and security as well as to the disruptive effects of generative artificial intelligence, among others). 

This is particularly relevant in processes that require multistakeholder partnerships with the pri-
vate educational technology (edtech) sector. While IT companies, industry and entrepreneurs can 
provide innovative solutions to RMD CYP's educational challenges, an integral, comprehensive and 
multi-level digital education policy framework (OECD, 2023) is needed to ensure edtech solutions 
are relevant, equitable, scalable and sustainable (UNESCO, 2023). In this context, states, through 
ministries of education and associated services, must lead digital education initiatives as a pub-
lic good guided by human rights approaches that prioritize quality education and inclusion over 
the technological dimension. In this sense, technological advantages should complement, rather 
than replace, key educational practices, such as well-founded curricular and pedagogical tools (Ro-
driguez Segura, 2024) and face-to-face interaction with teachers, so that “the focus should be on 
learning outcomes, not digital inputs” (UNESCO, 2023).

13   For example, the Latin America Kids Online network conducts research on LAC “children's online access, op-
portunities, risks and safety (...) map[ping] children and parents' experience of the internet, in dialogue with national 
and Latin American policy stakeholders”. More information: http://globalkidsonline.net/latin-america-kids-online/



Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

14

Recommendations
While LAC countries are making significant efforts —both individually and regionally— to ensure 
universal access to formal education for RMD CYP, more resources, stronger state leadership, and 
better multilevel government coordination are required to facilitate their smooth transition into 
host countries' education systems.

Digital technologies have great potential to address many of the challenges related to learning, 
teaching, and educational information management, provided they are integrated within robust 
digital education policy frameworks that mitigate associated risks and prevent the exacerbation of 
existing inequalities. In this context, digital interventions to support the right to education of RMD 
CYP should be guided by two fundamental principles:

1.	 User-centered approach: place refugee, migrant, and displaced children and young per-
sons' experiences and needs at the center of educational decision-making processes, 
research and policies, promoting their participation as well as their families and teach-
ers', framed by intercultural and intersectional approaches. For example, the “Child 
Rights by Design” guide for innovators developed in the UK adopts children's perspec-
tive from the early steps of digital technology design to avoid costly and ineffective 
changes afterwards.

2.	 Education-centered approach: ensure edtech programs and initiatives are firmly ground-
ed in educational policies guidelines and aligned with expected educational outcomes, 
from the perspective of education as a basic human right and as public good.

These principles frame the following strategies and associated initiatives:

1. Promote digital education programs and initiatives adapted to different RMD CYP profiles, striking 
a balance between targeted interventions to address specific needs and universal interventions that 
avoid differentiation and possible discrimination.

1.1	 Improve mechanisms to collect and use qualitative and quantitative information (e.g., 
through Education Management Information Systems) on RMD CYP profiles, educa-
tional trajectories and needs to support evidence-based policies and initiatives. 

	
1.2.	 Promote analyses of RMD CYP profiles, educational trajectories and needs that incor-

porate intersectional, gender and multicultural perspectives to understand how so-
cio-economic, cultural, and demographic variables operate simultaneously to design 
and implement edtech solutions.

	
1.3.	 Implement monitoring and evaluation strategies to assess the impact of digital in-

terventions, potential risks, and areas for improvement. This should be carried out by 
independent bodies, guided by public policy frameworks in education, to avoid bias 
related to the commercial interests and agendas of private edtech providers.

https://digitalfuturescommission.org.uk/blog/child-rights-by-design-our-guidance-for-innovators-toolkit-is-finally-here/
https://digitalfuturescommission.org.uk/blog/child-rights-by-design-our-guidance-for-innovators-toolkit-is-finally-here/
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2. Promote multistakeholder engagement and participation at multiple levels and across diverse sec-
tors with leadership from ministries of education
	

2.1. 	 At the micro level, raise awareness among RMD CYP, their families and teachers about 
the importance of education and the role of educational technologies in supporting 
various educational outcomes. This includes highlighting both the advantages and 
disadvantages of these technologies, while providing connectivity facilities, training 
and opportunities for active participation, whenever possible, in the design, imple-
mentation, monitoring and evaluation of edtech interventions. 

2.2.	 At the meso level, facilitate curricular and pedagogical support and guidance for 
non-state actors providing non-formal education services, and improve connectivity, 
content and capacity in educational communities (students, families, teachers and 
managers) and host communities.

2.3. 	 At the macro level, promote the leadership role of ministries of education to strength-
en digital governance of education (UNESCO, 2023) through regional coordination 
and alliances with multi-level government representatives, as well as partnerships 
with the IT sector (industry, business and entrepreneurs) providing edtech solutions.



Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

16

References
Abbasi, S., & Tripathy, A. (2022). Landscape and Ecosystem: Mapping of Key Initiatives Supporting 
Resilient Education Systems. IEEE. https://ieeexplore.ieee.org/document/10003186

Adbul-Majied, S., & Kinkead-Clark, Z. (2022). Exploring the early years needs of Venezuelan migrant 
children in Trinidad and Tobago. In International Journal of Early Years Education, 30(2), pp. 216-234. 
https://doi.org/10.1080/09669760.2022.2037075

Akter, N., Bucuvalas, A., Nagar, A., Payne, M., Shikder, A., & Tomchinsky, J. (2023). COVID-19 responsive 
ECD programming on Sesame Street: Adaptations and innovations from Sesame offices in the 
Global South. En Young Children in Humanitarian and COVID-19 Crises (pp. 156-181). Routledge. 
https://library.oapen.org/bitstream/handle/20.500.12657/77167/1/9781003808527.pdf#page=175

Bellino, M. J., & Gluckman, M. (2024). Learning in Transit: Crossing Borders, Waiting, and Waiting to 
Cross. Social Sciences, 13(2), 121. https://doi.org/10.3390/socsci13020121

Bueno, O. (2024). Research on Child Migration and Displacement in Latin America and the 
Caribbean Understanding Evidence and Exploring Gaps. UNICEF https://www.unicef.org/innocenti/
media/7801/file/UNICEF-Innocenti-Migration-Latin-America-Caribbean-2024.pdf

Caarls, K., Cebotari, V., Karamperidou, D., Alban Conto, M. C., Zapata, J., & Zhou, R. Y. (2021). Lifting 
Barriers to Education During and After COVID-19: Improving education outcomes for migrant and 
refugee children in Latin America and the Caribbean. https://orbilu.uni.lu/bitstream/10993/46627/1/
Caarls%2C

Calaycay, L. (2023). Paving Pathways for Inclusion: Towards Evidence-based Policy-making for 
Refugee Education. UNESCO Publishing. https://unesdoc.unesco.org/ark:/48223/pf0000387957

Cameron, L.; Pon, C.; D'Angelo, S. & Cooper, K. (2023). Apoyando el acceso a la educación y la retención 
de los niños en contextos de emergencia, de fragilidad y de conflicto: Documento de trabajo de 
estudio exploratorio de KIX de la GPE. https://www.gpekix.org/es/knowledge-repository/apoyando-
el-acceso-la-educacion-y-la-retencion-de-los-ninos-en-contextos-de

Caqueo-Urízar, A., Urzúa, A., Escobar-Soler, C., Flores, J., Mena-Chamorro, P., & Villalonga-Olives, E. 
(2021). Effects of resilience and acculturation stress on integration and social competence of migrant 
children and adolescents in Northern Chile. International Journal of Environmental Research and 
Public Health (Vol. 18, Número 4, pp. 1-13). https://doi.org/10.3390/ijerph18042156

CEPAL. (2022). Panorama Social de América Latina y el Caribe 2022: la transformación de la educación 
como base para el desarrollo sostenible. https://www.cepal.org/es/publicaciones/48518-panorama-
social-america-latina-caribe-2022-la-transformacion-la-educacion-como

Cueto, S., Balarin, M., Saavedra, M., & Sugimaru, C. (2023). Ed-tech in the Global South: Research 
gaps and opportunities. http://repositorio.grade.org.pe/handle/20.500.12820/733

https://ieeexplore.ieee.org/document/10003186
https://www.tandfonline.com/doi/full/10.1080/09669760.2022.2037075
https://library.oapen.org/bitstream/handle/20.500.12657/77167/1/9781003808527.pdf#page=175
https://doi.org/10.3390/socsci13020121
https://www.unicef.org/innocenti/media/7801/file/UNICEF-Innocenti-Migration-Latin-America-Caribbean-
https://www.unicef.org/innocenti/media/7801/file/UNICEF-Innocenti-Migration-Latin-America-Caribbean-
https://orbilu.uni.lu/bitstream/10993/46627/1/Caarls%2C
https://orbilu.uni.lu/bitstream/10993/46627/1/Caarls%2C
https://unesdoc.unesco.org/ark:/48223/pf0000387957
https://www.gpekix.org/es/knowledge-repository/apoyando-el-acceso-la-educacion-y-la-retencion-de-los-ninos-en-contextos-de
https://www.gpekix.org/es/knowledge-repository/apoyando-el-acceso-la-educacion-y-la-retencion-de-los-ninos-en-contextos-de
https://doi.org/10.3390/ijerph18042156
https://www.cepal.org/es/publicaciones/48518-panorama-social-america-latina-caribe-2022-la-transformacion-la-educacion-como
https://www.cepal.org/es/publicaciones/48518-panorama-social-america-latina-caribe-2022-la-transformacion-la-educacion-como
http://repositorio.grade.org.pe/handle/20.500.12820/733


Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

17

Del Valle, A. (2009). Sistema de Bienestar, Servicios Educativos y Desigualdad en América Latina. Iberó-
forum. Revista de Ciencias Sociales de la Universidad Iberoamericana, vol. IV, núm. 8, julio-diciembre, 
2009, pp. 163-199

Díaz, C.; Dodel, M., & Menese, P. (2022). Can One Laptop per Child Reduce Digital Inequalities? ICT 
Household Access Patterns under Plan Ceibal. Telecommunication Policy. https://doi.org/10.1016/j.
telpol.2022.102406

Dulieu, N., Arlini, S., Gordon, M., & Krupar, A. (2022). Girls’ and Boys’ Voices on the Gendered Experi-
ence of Learning during COVID-19 in Countries Affected by Displacement. Journal on Education in 
Emergencies, 8(2), 73-110.
Education Alliance (2023). 2023 Annual Member Landscape Report.  https://www.canva.com/
design/DAF_dq6jdy0/2BqA9HAxqTZzOnm96wC4Ew/view?utm_content=DAF_dq6jdy0&utm_
campaign=designshare&utm_medium=link&utm_source=editor

Fagetti, V. G. (2019). Studies on Child Labor in Mexico: Contributions, Challenges and Future Possi-
bilities for the Expansion of Study Field. Textual, 74, 391-420.

Foulds, K., Solomon, S., Cameron, S., Casas, C., Cohen, D., Wright, T., Kohn, S., & Tomchinsky, J. (2024). 
Using Diverse Distribution Platforms to Support Young Children’s Coping Strategies in the Midst of 
Crisis and Conflict. Communication Studies 75(5), 613-628. https://doi.org/10.1080/10510974.2024.2
339565

Foulds, K., Rodríguez, M., & Casas, C. (2021). Aprovechando Plataformas para Apoyar a la Niñez Venezolana 
en Perú: Jardín Sésamo y el Sésamo Chatbot. Voces y Silencios. Revista Latinoamericana de Educación, 
12(2). https://revistas.uniandes.edu.co/index.php/vys/article/view/8341

Gluckman, M., Summers, K., & González, B. R. (2021). Honduran Teachers’ Experiences with Transnational 
Students in Rural Schools. Trace, 79, 182-206.

Granda Alviarez, I. C., & Pava, J. A. (2021). La niñez migrante y su acogida en la escuela: Investigaciones 
latinoamericanas. Cadernos de Pesquisa, 51.

IDB (2023). ¿En qué situación están los migrantes en América Latina y el Caribe?: Mapeo de la 
integración socioeconómica. Banco Interamericano de Desarrollo, Organización para la Cooperación 
y el Desarrollo Económicos, Programa de la Naciones Unidas para el Desarrollo. https://publications.
iadb.org/publications/spanish/viewer/En-que-situacion-estan-los-migrantes-en-America-Latina-y-
el-Caribe-mapeo-de-la-integracion-socioeconomica.pdf

IDMC (2024). Global Report on Internal Displacement. Internal Displacement Monitoring Centre. 
https://www.internal-displacement.org/global-report/grid2024/

IIN OAS (2019). Migrations and early childhood in Latin America and the Caribbean: crossroads between a 
new regional scenario, legislation and State intervention. Inter-American Children’s Institute, Organization 
of American States. https://novedades.iinadmin.com/wp-content/uploads/2020/06/Migrations-and-
early-childhood-in-Latin-America-and-the-Caribbean.pdf

https://doi.org/10.1016/j.telpol.2022.102406 
https://doi.org/10.1016/j.telpol.2022.102406 
https://www.canva.com/design/DAF_dq6jdy0/2BqA9HAxqTZzOnm96wC4Ew/view?utm_content=DAF_dq6jdy0&utm_c
https://www.canva.com/design/DAF_dq6jdy0/2BqA9HAxqTZzOnm96wC4Ew/view?utm_content=DAF_dq6jdy0&utm_c
https://www.canva.com/design/DAF_dq6jdy0/2BqA9HAxqTZzOnm96wC4Ew/view?utm_content=DAF_dq6jdy0&utm_c
https://doi.org/10.1080/10510974.2024.2339565
https://doi.org/10.1080/10510974.2024.2339565
https://revistas.uniandes.edu.co/index.php/vys/article/view/8341
https://publications.iadb.org/publications/spanish/viewer/En-que-situacion-estan-los-migrantes-en-America-Latina-y-el-Caribe-mapeo-de-la-integracion-socioeconomica.pdf
https://publications.iadb.org/publications/spanish/viewer/En-que-situacion-estan-los-migrantes-en-America-Latina-y-el-Caribe-mapeo-de-la-integracion-socioeconomica.pdf
https://publications.iadb.org/publications/spanish/viewer/En-que-situacion-estan-los-migrantes-en-America-Latina-y-el-Caribe-mapeo-de-la-integracion-socioeconomica.pdf
https://www.internal-displacement.org/global-report/grid2024/
https://novedades.iinadmin.com/wp-content/uploads/2020/06/Migrations-and-early-childhood-in-Latin-America-and-the-Caribbean.pdf

https://novedades.iinadmin.com/wp-content/uploads/2020/06/Migrations-and-early-childhood-in-Latin-America-and-the-Caribbean.pdf



Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

18

IOM (2023). Migration Trends in the Americas. https://americas.iom.int/sites/g/files/tmzbdl626/files/
documents/2023-04/Tendencias-Migratorias-en-las-Americas-ESP-Feb-2023.pdf

Joiko, S. (2023). Construcción de subjetividades fronterizas de la niñez por las políticas educativas 
chilenas en contextos de migración. Education Policy Analysis Archives, 31. https://epaa.asu.edu/
index.php/epaa/article/view/7671

Jordan, K., & Mitchell, J. (2020). Messaging Apps, SMS, and Social Media: A Rapid Evidence Review. 
https://docs.edtechhub.org/lib/XHBPFYVC

Martínez Fernández, E., & Tafur Marín, L. (2023). Educación digital en América Latina: Desafíos 
y herramientas para estudiantes vulnerables. Fundación Ceibal, IDRC http://hdl.handle.
net/10625/62089

Martínez-Londoño, C. P., Moreno-Valbuena, J. S., & Hernández-Figueroa, J. S. (2023). Statelessness 
of Children born to Venezuelan Parents in Colombia: Lawmaking without Convincing Policies*. 
Entramado, 19(2). https://www.redalyc.org/journal/2654/265476046011/

Mera-Lemp, M. J., Bilbao, M., Marténez-Zelaya, G., & Garrido, A. (2021). Students of Preschool Education 
Programs in the Face of Latin American Immigration in Chile; [Los estudiantes de carrera en Educación 
Preescolar ante la inmigración latinoamericana en Chile]. En Revista Electronica de Investigacion 
Educativa (Vol. 23). https://doi.org/10.24320/redie.2021.23.e23.3659

Mullan, J., & Broadbent, E. (2021). Unlocking the Power of Digital Technologies to Support "Learning 
to Earning" for Displaced Youth. UNICEF. https://eric.ed.gov/?id=ED627529

Myers, C., Wyss, N., Villavicencio Peralta, X., & Coflan, C. (2022). Mapping and Analysing Digital 
Learning Platforms in Latin America and the Caribbean (No. 47). EdTech Hub. https://doi.
org/10.53832/edtechhub.0111

OECD (2023). Shaping Digital Education. Enabling Factors for Quality, Equity and Efficiency. OECD 
Publishing, Paris. https://doi.org/10.1787/bac4dc9f-en

Pavez-Soto, I., Ortiz-López, J. E., Sepúlveda, N., Jara, P., & Olguín, C. (2019). Racialización De La Niñez 
Migrante Haitiana En Escuelas De Chile. Interciencia, 44(7), 414-420.

Poblete Melis, R. (2019). Políticas Educativas y Migración en América Latina: Aportes para una per-
spectiva comparada. Estudios pedagógicos (Valdivia), 45(3), 353-368.
Ramírez, C. P. O. (2022). Standards and Competency Frameworks for Administrators in Technical 
and Vocational Education Schools (TVET) in Latino American countries. Revista de Ciencias Hu-
manísticas y Sociales (ReHuso), 7(1), 85-103.

R4V (2024). Refugee and Migrant Needs Analysis. Report. Interagency Coordination Platform for 
Refugees and Migrants https://www.r4v.info/es/rmna2024

https://americas.iom.int/sites/g/files/tmzbdl626/files/documents/2023-04/Tendencias-Migratorias-en-las-Americas-ESP-Feb-2023.pdf
https://americas.iom.int/sites/g/files/tmzbdl626/files/documents/2023-04/Tendencias-Migratorias-en-las-Americas-ESP-Feb-2023.pdf
https://epaa.asu.edu/index.php/epaa/article/view/7671
https://epaa.asu.edu/index.php/epaa/article/view/7671
https://docs.edtechhub.org/lib/XHBPFYVC
http://hdl.handle.net/10625/62089 
http://hdl.handle.net/10625/62089 
https://www.redalyc.org/journal/2654/265476046011/
https://doi.org/10.24320/redie.2021.23.e23.3659 
https://eric.ed.gov/?id=ED627529
https://doi.org/10.53832/edtechhub.0111 
https://doi.org/10.53832/edtechhub.0111 
https://doi.org/10.1787/bac4dc9f-en
https://www.r4v.info/es/rmna2024


Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

19

Rodriguez-Segura, D. (2020). Educational technology in developing countries: A systematic review. 
University of Virginia EdPolicy Works Working Papers.

Romero, C.; Krichesky, G. and Zacarías, N. (2021). Escuelas WhatsApp y Escuelas Zoom” Desigualdad 
y segregación educativa durante la pandemia Covid 19 en Argentina. Department of Economics 
Working Papers wp_gob_2021_10, Universidad Torcuato Di Tella. https://ideas.repec.org/p/udt/
wpecon/wp_gob_2021_10.html

Salvatierra, F. & Kelly, V. (2023). Educational planning and digital technologies in Latin America. 
IIEP-UNESCO Office for Latin America and the Caribbean. https://unesdoc.unesco.org/ark:/48223/
pf0000386964

Sánchez-Mojica, J. F. (2021). Migración infantil e inclusión educativa: Un tópico en deuda para el 
desarrollo de enfoques y políticas integrales de atención en Latinoamérica. Revista Electrónica 
Educare, 25(2), 262-284.

Suárez, M. L. J. (2022). La niñez y juventud migrante de retorno en México: Hallazgos, avances y pendi-
entes (2015-2022). Norteamérica, 17(2), 241-265.

Summers, K., Crist, J., & Streitwieser, B. (2022). Education as an Opportunity for Integration: Assess-
ing Colombia, Peru, and Chile’s Educational Responses to the Venezuelan Migration Crisis. Journal 
on Migration &amp; Human Security, 10(2), 95-112.

UN (n/d). SDG 4. Sustainable Development Goals. Department of Economic and Social Affairs 
Sustainable Development. https://sdgs.un.org/goals/goal4

UNESCO. (2024a). Regulating non-state actors in education: findings from a collaborative research 
project. https://unesdoc.unesco.org/ark:/48223/pf0000390064

_______ (2024b). Factibilidad de un mecanismo de trazabilidad de estudiantes en movilidad en 
América Latina y el Caribe. https://unesdoc.unesco.org/ark:/48223/pf0000391398?posInSet=1&queryId=
d664c7f5-2e88-4399-bf04-98216bd5315c

_______ (2023). Technology in education: GEM Report 2023. Global Education Monitoring Report. 
https://www.unesco.org/gem-report/en/technology

_______ (2022a). From radio to artificial intelligence: Review of innovative technology in literacy 
and education for refugees, migrants and internally displaced persons. https://unesdoc.unesco.
org/ark:/48223/pf0000382627

_______ (2022b). Leveraging innovative technology in literacy and education programmes for 
refugees, migrants and internally displaced persons. UIL. https://unesdoc.unesco.org/ark:/48223/
pf0000382626

_______ (2022c). Garantizar el derecho a la educación de personas en movilidad: análisis de 
avances y desafíos en sistemas de información y marcos normativos en Colombia, Perú y Ecuador. 
https://unesdoc.unesco.org/ark:/48223/pf0000383667

https://ideas.repec.org/p/udt/wpecon/wp_gob_2021_10.html
https://ideas.repec.org/p/udt/wpecon/wp_gob_2021_10.html
https://unesdoc.unesco.org/ark:/48223/pf0000386964
https://unesdoc.unesco.org/ark:/48223/pf0000386964
https://sdgs.un.org/goals/goal4
https://unesdoc.unesco.org/ark:/48223/pf0000390064
https://unesdoc.unesco.org/ark:/48223/pf0000391398?posInSet=1&queryId=d664c7f5-2e88-4399-bf04-98216b
https://unesdoc.unesco.org/ark:/48223/pf0000391398?posInSet=1&queryId=d664c7f5-2e88-4399-bf04-98216b
https://www.unesco.org/gem-report/en/technology
https://unesdoc.unesco.org/ark:/48223/pf0000382627
https://unesdoc.unesco.org/ark:/48223/pf0000382627
https://unesdoc.unesco.org/ark:/48223/pf0000382626
https://unesdoc.unesco.org/ark:/48223/pf0000382626
https://unesdoc.unesco.org/ark:/48223/pf0000383667


Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

20

_______ (2022d). Marco de acción para garantizar el derecho a la educación: Herramientas para la 
inclusión educativa de personas en contexto de movilidad; reconstruir sin ladrillos. https://unesdoc.
unesco.org/ark:/48223/pf0000384992

_______ (2019). Global education monitoring report, 2019: Migration, displacement and education: 
Building bridges, not walls. https://unesdoc.unesco.org/ark:/48223/pf0000265866

UNHCR. (2016). Children on the Run: Unaccompanied Children Leaving Central America and 
Mexico and the Need for International Protection. https://www.unhcr.org/us/media/children-run-
full-report
UNICEF. (2023, 7 September). Number of migrant children moving across Latin America and the 
Caribbean hits new record amid violence, instability and climate change. [Press release]. https://
www.unicef.org/press-releases/number-migrant-children-moving-across-latin-america-and-
caribbean-hits-new-record

_______(2022). Report on actions to ensure the right to education of migrant and refugee children 
and adolescents in the LAC region. UNICEF. https://www.unicef.org/lac/en/media/39791/file

_______ (n/d). Migrant and Refugee Children and Adolescents in Latin America and the Caribbean. 
https://www.unicef.org/lac/en/migrant-and-refugee-children-and-adolescents-latin-america-
and-caribbean

Vargas Valle, E. (2023). La inserción escolar de los migrantes internacionales en México, 2020. Estu-
dios sociológicos, XLI(123), 699-731.

Voltarelli, M. A., Soto, I. P., & Derby, J. (2020). Niñez migrante y pandemia: La crisis desde Latinoamérica. 
Linhas Críticas, 26. https://www.redalyc.org/journal/1935/193567257072/

Williams, F. (2023). “Para saber hay que imaginarse”: Un taller de historietas para re-construir las 
experiencias migratorias de infancias y juventudes en la Ciudad de México. Revista Tramas y Re-
des, 5, 137-157.

World Bank. (2024). Education Expenditures. https://datatopics.worldbank.org/education/
wDashboard/dqexpenditures#:~:text=Latin%20America%20and%20Caribbean%20
(LAC,Saharan%20Africa%20(SSA)%20spends%20approximately

Zúñiga, V., & Cantú, E. C. (s. f.). Migración y exclusión escolar: Truncamiento de la educación básica en 
menores migrantes de Estados Unidos a México. Estudios sociológicos, XXXVIII(114), 655-688.

https://unesdoc.unesco.org/ark:/48223/pf0000384992
https://unesdoc.unesco.org/ark:/48223/pf0000384992
https://unesdoc.unesco.org/ark:/48223/pf0000265866
https://www.unhcr.org/us/media/children-run-full-report
https://www.unhcr.org/us/media/children-run-full-report
https://www.unicef.org/press-releases/number-migrant-children-moving-across-latin-america-and-caribbean-hits-new-record
https://www.unicef.org/press-releases/number-migrant-children-moving-across-latin-america-and-caribbean-hits-new-record
https://www.unicef.org/press-releases/number-migrant-children-moving-across-latin-america-and-caribbean-hits-new-record
https://www.unicef.org/lac/en/media/39791/file
https://www.unicef.org/lac/en/migrant-and-refugee-children-and-adolescents-latin-america-and-caribbean
https://www.unicef.org/lac/en/migrant-and-refugee-children-and-adolescents-latin-america-and-caribbean
https://www.redalyc.org/journal/1935/193567257072/
https://datatopics.worldbank.org/education/wDashboard/dqexpenditures#:~:text=Latin%20America%20and%2
https://datatopics.worldbank.org/education/wDashboard/dqexpenditures#:~:text=Latin%20America%20and%2
https://datatopics.worldbank.org/education/wDashboard/dqexpenditures#:~:text=Latin%20America%20and%2


Education for Refugees, Migrants and Displaced Children and Young People in LAC: Challenges 
and Opportunities with Digital Technology

21

Annex: Good Practices
A. Regional Challenges Demand Regional Coordination and Solutions

Central American countries and Mexico promote the harmonization of their education systems in the 
subregion through the Regional Policy on Recognition, Validation and Accreditation of Results. It has 
been implemented since 2020 and has served as a guiding framework to the following initiatives: 

	• A Table of Equivalences for the Regional Policy on Recognition, Validation and Accred-
itation of Results to facilitate undocumented children access to educational systems 
and the continuity of their studies across countries, in accordance with the Organi-
zación del Convenio Andrés Bello.

	• A regional test developed in collaboration with the IDB, covering El Salvador, Hondu-
ras and Guatemala, aimed at returnees or young people who have been out of school 
to certify their skills and enable access to educational systems and/or improve their 
employment options. It is based on the Acredita test implemented in Uruguay.14 This 
initiative involves two digital platforms: one for a registration system and another for 
the regional test that certifies the skills.

These regional efforts have been promoted by the Central American Educational and Cultural Co-
ordination (CECC), an organization comprising the ministries of education and culture of the eight 
countries that are part of the Central American Integration System (SICA): Belize, Costa Rica, El 
Salvador, Guatemala, Honduras, Nicaragua, Panama, and the Dominican Republic which is an Asso-
ciated Member State.

B. Overcoming Connectivity Barriers to Meet Educational and Socio-emotional Needs of Children on 
the Move

	• Sesame Workshop (SW), the nonprofit organization behind the American TV show 
Sesame Street, offers curated playful educational and socio-emotional content to 
support young children's coping strategies in the context of migration. This is done 
through partnerships with formal and non-formal educational, on-the-ground 
implementing partners, such as the global NGO World Vision. SW promotes re-
search-based diagnoses of each community's needs to adapt content and launch 
pilot proposals that are adjusted based on iterative monitoring. Content is delivered 
through multiple platforms and hybrid distribution models to adapt to both offline 
settings and the ever-changing needs of migrant families during crises. For instance, 
in Latin America, these models include “hybrid implementation via digital media 
to support Venezuelan migrants in Brazil, Colombia, and Peru, and direct distribu-
tion through implementing partners to support migrant children at the U.S. border” 
(Foulds et al., 2024). Curated content is loaded onto microcomputers that emit their 
own Wi-Fi signal providing users with free access. These are strategically placed in 
shelters, community kitchens, libraries, hospitals, formal and non-formal learning 
centers where migrant families frequent. Print materials, posters and training for ser-

14   As of May 2024, the regional test was still under development. 

https://sesameworkshop.org/
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vice providers are also included. In addition, parents can interact with a WhatsApp 
chatbot to search for content based on their needs on a dedicated website.

More information on this initiative: https://sesameworkshop.org/

	• The Learning Passport is a comprehensive digital educational platform powered by 
UNICEF and Microsoft to provide children and adolescents in Latin America and the 
Caribbean with continuous access to high-quality educational content tailored to 
their different learning needs. To address connectivity gaps, it offers multi-device 
functionality and offline capabilities. Additionally, it was conceived as a flexible, ver-
satile and adaptable platform that can serve as a national learning system or com-
plement existing platforms to bolster learning outcomes. It is currently present in 
more than 33 countries, including 6 in Latin America and the Caribbean. Honduras 
has been among the first countries in the region to adopt the initiative and adapt it 
to its specific needs. The platform has also expanded to Mexico, Jamaica and Costa 
Rica, and soon to Brazil, the Dominican Republic, and Eastern Caribbean countries.

More information on this initiative: https://www.unicef.org/lac/en/learning-passport-
latin-america-and-caribbean

	• The Educational Route initiative by global NGO Save the Children is physically devel-
oped in the Child Friendly Spaces, where children in crisis or emergency situations 
can play and learn “among equals recovering a sense of normalcy”. Migrant children 
receive educational resources to continue their learning as they move through dif-
ferent countries, along with recommendations on areas to be reinforced. Materials 
are adapted to their varying levels of knowledge of language, mathematics and so-
cio-emotional skills, measured and recorded on a virtual platform by staff equipped 
with tablets. In the first semester of 2024, 800 educational evaluations were con-
ducted in Mexico, Panama, Costa Rica, Honduras and El Salvador. 

More information on this initiative: https://www.savethechildren.es/actualidad/ruta-
educativa-una-iniciativa-que-permite-que-ninos-y-ninas-continuen-aprendiendo-
en-su

https://sesameworkshop.org/
https://www.unicef.org/lac/en/learning-passport-latin-america-and-caribbean
https://www.unicef.org/lac/en/learning-passport-latin-america-and-caribbean
https://www.savethechildren.es/actualidad/ruta-educativa-una-iniciativa-que-permite-que-ninos-y-ninas-continuen-aprendiendo-en-su
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